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Introduction
Thisshortprimaryresearchstudypresentsselectedfindingsfrom astudentsurvey
takentodeterminetheoveralperceptionsofanewcourseusingportfoliosasanassessment
method,referredtointhispaperasResearchPortfolios(RPs).Theresearchersconjectured
thatstudentsmayholdnegativeperceptionsofthelearner-centrednatureofthecourse,a
concernwhichisalsoraisedintheliteraturesurroundingportfolios.Therefore,thispaper,
throughprimarydataanalysis,seekstodeterminestudentperceptionsofRPsandtheiruse
asan assessmentmethod for reading skils.Secondly,from a research,teacher and
curricularperspective,theresearchershopetosuggestimprovementsforthecourseby
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Abstract
ThisstudyinvestigatedtheadoptionofResearchPortfolios(RPs)asthemainassessment
toolfora topic-based reading skilscourseatthesophomorelevelatShowa Women・s
University,DepartmentofEnglishCommunication.Primarydatawascolectedviaanonline
bilingualstudentsurveytodeterminestudentperceptionsoftheproject-based,activelearning
method ofassessment,theResearch Portfolio.RPsdiffer from traditionalmethodsof
assessinglanguagelearners・readingskilssuchasmultiple-choicetestinginthattheyrequire
thelearnertousehigherorderlanguagelearningskilstocompletetasks.Consequently,the
researchershypothesisedthatstudentsmayhavenegativeperceptionsregardingtheadoption
ofRPsastheassessmentmethod in thecoursedueto unfamiliarity in theJapanese
educationalcontext.However,surveyresultsdemonstratedthatnotonlywereoveralstudent
perceptionssignificantlypositivetowardsthestudent-centred,constructivistcoursemodel,but
thatstudentsalsofavoredtheRP assessmentmethodovermoretraditionalandfamiliar
formsofassessment,feltbothreadingandwritingskilshadimprovedthroughthecourse
andmoreover,thatcontentknowledgehadalsobeengained.Regardingfuturecurricularand
coursedesign,theresearchersbelievethereadingcoursecouldbemodifiedtoaccommodate
moreteacher-studentandstudent-studentcolaborationbyusingstudent-producedRPsasa
springboardfordiscussion,speakingorpresentationskilscomponents－theinclusionofwhich
issupportedbythesecondarytheoreticalresearchpresentedintheliteraturereview.
Keywords:assessment,readingskils,researchportfolios,student-centredlearning,project-based
learning,constructivism
incorporatingspeakingskils,whileconsideringthecourse・spositioninthelargerscopeof
thedepartment・songoingcurriculum reform.
Thepaperbeginsbyoutliningtheresearchrationaleforcolectingthedataregarding
thecoursedesignandcontent.A briefliteraturereview folowshighlightingthefactthat
portfoliosarenotnecessarilyanew form orassessment,yettheirincorporationintoa
curriculum canbeproblematicifreliabilityandvalidityarecompromised.Onthewhole,the
literature emphasises how the learner-centred nature ofportfolios is more likely to
encouragethelearningofhigherorderlanguageskils.Inlightofthis,asmetacognitive
overloadisapossibleconsequence,theneedtoeasetheloadisaddressedbyadvisingtofirst
completeindividualportfoliosbeforemovingontocolaborativeactivitiesbasedonRPs.As
theliteraturepurports,portfolio-basedassessmentdoesnotteststudentskillevelthrough
traditionaltestingmethodssuchasrotememorisationoffacts,amethodthatenhances
surfacelevel,lowerorderlanguagelearnerskils.
Folowing theliteraturereview,theresearch methodology ofthisstudy isbriefly
outlined,folowedbyselectedresultsfrom theprimarydataandanalysis.Thedatashows
studentsheldpositiveperceptionstowardsthecourseassessmentmethodsofRPaswelas
positive perceptions regarding their own skils development and content knowledge
acquisition.Inthediscussionandfuturedirections,theresearcherssuggestpossiblecourse
design modifications that would facilitate more teacher-student and student-student
colaboration through the introduction ofa speaking skils componentbased on the
individualy-generatedRPs.Theconclusionreiteratestheaforementionedargumentsofthe
rationale,literaturereview,primary data analysisand discussion and futuredirection
sections.Finaly,theappendicesprovidetheassessmentrubricrecommendedforuseinthis
andorsimilarcourses,aswelastheselectedbilingualsurveyquestionsanalysedinthe
currentstudy.
ResearchRationaleResearchers& CourseBackground
Inthespringsemesterofthe20142015academicyear,theReadingandWritingIII
SkilsCourseforsophomoresconsistingoffiveclassesstreamedaccordingtoabilitylevel,was
abiweeklycoursetaughtentirelybythetworesearchersofthispaper.However,inthe2015
2016academicyear,thecoursewassplitintotwocourses,ReadingAmericaandJapanand
WritingAmericaandJapan.Oneresearcherwastheprimarycoursecoordinatorforboth
coursesnow taughtonceaweek by differentinstructors.Threeinstructors,oneother
instructorand thetwo researchers,wereresponsibleforteaching thefivesectionsof
ReadingAmericaandJapanwhilethefivesectionsofWritingAmericaandJapanweretaught
bythreeadditionalinstructors,bothadjunctandful-timestaff.Thewritingclassretained
theassessmentmethodestablishedinthepreviousacademicyear:theproductionoffive-
paragraphacademicessays(althoughthenumberrequiredwasreducedfrom fivetothree)
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onspecifiedtopics,whilethereadingclassmovedtoassessmentbasedonthreestudent-
generatedRPs.Topicswerecoordinatedbetweenthereadingandwritingcoursessothat
studentssubmittedcompletedRPseveryfiveweeksduringthefifteen-weekcourseinthe
readingcourse,andinthesameweekanessayonthedesignatedtopicwasdueinthe
writingcourse(Weeks15:constitutionalreform;Weeks610:foreignaidandnatural
disasters,and;Weeks1115:womenandtheworkplace).Studentswereinformedatthe
beginningofthesemesterthatthetwocourseswerecoordinatedaswereinstructors.
Whilethecurricularframeworkfrom thepreviousReadingandWritingIIIcoursewas
maintained,theresearcherssignificantlymodifiedthereadingcoursetoincludeRPsasthe
mainassessmentmethod.TheRPrubricconsistedofeightsectionsthatstudentswereto
work through autonomously (seeAppendix 1forthecompleterubric).Similartothe
previouscourse,studentswererequiredtocolectauthenticmaterialsfrom academicarticle
databasesandotherInternetsourcesonadesignatedtopic.Inthemodifiedreadingcourse,
asectiondevotedtoparaphrasingwithin-textreferencingwasadded,aswerededicated
sectionsforcompilingvocabularylistsandglossaryterms.Theresearchershadnotedfrom
thepreviouscourseexperiencethatstudentsdid nothavea systematicapproach for
examiningthetextsandthereforehadnotsufficientlyinteractedwiththeauthenticreading
materials.Theresearchersobservedthatduetothedemandsofbothresearchandreading
management,thehigherorderthinking skilsrequired ofstudentsto gatherreading
materialsforthemainassessmentofanacademicessayhadbeenonmetacognitiveoverload.
Becauseofthis,theRPrubricwasdesignedtodevelopamorestreamlinedapproachfor
studentstofolow.
Whileconductingthenew ReadingAmericaandJapancourse,theresearchersbecame
concernedatthehighlystudent-centrednatureofthecourseusingRPassessment,realizing
itdifferedfrom assessmentmethodstypicalyusedformeasuringreadingskilsinthe
departmentandintheJapaneseeducationalcontext,althoughportfolioassessmentmethods
arenotconsidered new according toEnglish asaForeign Language(EFL)literature.
Therefore,theresearchersdecidedtoadministerasurveytodiscernstudentperceptionson
thereadingcourseusingRPastheprimaryassessmentmethod.
LiteratureReview:PortfolioAssessment
Inthelasttwentyyears,learningportfolioshaveslowlygainedpopularityinhigher
education(vanTartwijk,Driessen,vanderVleuten,& Stokking,2007ascitedbySenger&
Kanthan,2012).Chang etal.(2012:266)citeAlterandSpandle・s(1992)definition ofa
learningportfolioasanassessmenttoolfacilitatingthepurposefulcolectionofstudents・
workoveradeterminedperiodoftimeandcomprisesevidenceof・self-reflectionandstudents・
participationinselectingcontentsandconstructingrubrics...［resembling］...acolectionof
individualpiecesofworkincludingreflection,selectionofevidence,processofevaluationand
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artifact.・Furthermore,asDriessenandNorman(2008),citedbySenger& Kanthan(2012),
state,theaforementionednotionsofself-reflection,self-direction,self-analysis,andself-
disciplinerequiredbystudentstocreate,developandmaintainsuchapersonalizedcolection
representedbyaportfolio,promotewithinthem asenseofownershipandmotivation.Such
autonomouslearningissupportedbyCohenandWiener(2003),citedbyCirocki(2013),who
addthatboththemetacognitiveandself-reflectivereadingskilsgained,furtherboostthis
autonomousbehaviourandgroundthelearnersinactivereadingexperiences.Additionaly,
theyappreciatetheoutputtheygenerateandthispromotesmotivation.Similarly,reflection,
anotherkeyterm citedthroughouttheliterature,issaidtofurtherstimulatestudentsas
theygather,organise,andanalysedocumentedevidenceoftheirownlearningforinclusion
intheportfolio(Driessen,vanTartwijk,vanderVleuten,& Wass,2007ascitedbySenger
& Kanthan,2012).
Portfolios stem from project-based learning, a teaching pedagogy grounded in
constructivism thatengagesstudentsinproblem-solvingenvironments,hencestudentsare
activelylearningwhilealsodevelopingcriticalthinkingskils(Gulbahar&Tinmaz,2006).As
Alawdat(2013)argues,whenbehaviourism andconstructivism areintertwinedinpedagogy,
thecognitiveandsocialdevelopmentoflearnersthatensues,exceedstheconstructsof
traditionaltestsforlearningassessment.Thisiscausedbyseveralfactorsincludingthe
folowing:moreresponsibilityisplacedonthelearnertobecomeinvolvedintheassessment
process;learningismorefocusedonhigherorderskilsandmultipleinteligencedimensions;
refocusingisonauthenticandcontextualisedassessmentmodes;andtheintegrationof
assessmentisestablishedwithinthelearningprocesssothatthesummative,・of・learning
andformative,・for・learningareachieved(Baeten,etal.,2008;Segersetal.,2003ascitedby
Baetenetal.,2008).Moreover,asCirocki(2013)concurs,readingportfoliosenhancethe
degreeoflearnerengagementintheformativeassessmentprocessandalsointhelearner's
abilitytomonitortheirownself-learning.Inthisway,bothstudentself-reflectionandself-
empowermentovertheirownlearningaresimultaneouslyencouraged.Additionaly,learner-
centredportfoliosareconsideredtobeadynamicassessmenttoolwhereintheprocessof
learningcanbemorefulydemonstrated(Alawdat,2013).
Project-basedlearningtaskssuchasportfoliocreation,mayrequiresignificantlymore
timetocompleteforstudentsduetotheirintrinsiccomplexityandthefactthatportfolios
are situated in real-life situations.These factors necessitate greater teacher support
(Gulbahar&Tinmaz,2006).Murphy(1995)addsthatreadingassessmentsshouldreflectthe
realworldnatureofthetextwhichislessofanartifactandhasapplicationsoutsidethe
classroom thataremoreauthentic.Inturn,thisenhancesperformance-basedassessment
aimedatgatheringevidenceoflearning,basedonstudentperformancethatalsoalowsfor
authenticassessmentbyfocusingonmatchingassessmenttaskswithreal-lifeexemplarsof
reading.Insupportofthis,accordingtoGulbaharandTinmaz(2006),theconstructivist
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natureoflearner-centredportfoliosencompassesauthenticevaluationsofperformance.They
furtherpositthatproject-basedportfolioassessmentstrainstudentsinreal-lifesituations
andadditionalyciteHeckendon(2002)whobelievesthatdeadlinesshouldbeemphasisedjust
asinrealworldsituations.Therefore,comparedwithstandardisedtests,whichperpetuate
assessmentapproachesthatareexternalycontroledandmanaged,portfolioassessment
approachesarebasedintheclassroom andenhanceteachercontrol.Inthisway,more
student-centredclassroomsareachievedasteacherscometoserveasguidesforstudent
learningbycounselingthem,practicingamoreparticipant-observerrole,whilelearners
developtheirportfoliosandarespurredtomoredeeplyreflectontheirlearning(Tierneyet
al.,1998ascitedbyGulbahar& Tinmaz,2006).
Cirocki(2013)citesRoeandVukelich(1998)whostatethatreadingportfoliosfosteran
environmentofcolaborativeassessmentwiththeteacher,asstudentsandlanguageteachers
canfirstnegotiateassessmentcriteriaandtheproceduresandinstrumentsforachieving
them.Thisleadstolearners・systematiccolectionofevidenceintoasinglefolder.Therefore,
asanactiveparticipant,thestudentinteractswiththeirlearningenvironmentcreating
conditionsinwhichconstructivealignmentbetweenlearning,instructionandassessment
occur(Beaetenetal.,2008).ReferredtoasparticipativeassessmentbyReynoldsandTrehan
(2000)ascitedbyCirocki(2013);foreignlanguagelearnersbenefitfrom thefolowing:
1)Involvementin reading assessment,andhow theassessorwil judgetheirwork
(Carless,Joughin,& Liu,2006,ascitedbyCirocki(2013);
2)Developmentoftheabilitytoself-assessreadingoutput,atransferrableskilfor
students・futurelivesbothacademicalyandprofessionaly;
3)Independenceandidentificationoftheirownandothers・strengthsandweaknesses
andthepromotionofself-reflection,arguedasoneofthegreateststrengthsofthis
teachingtechnique(Pitts,Coles,& Thomas,2001,ascitedbySenger& Kanthan,
2012),sinceitencouragesdeeplearning(Bransford,Brown,&Cocking,2000,ascited
byCirocki,2013).Thistechniqueiscontrastedtosurfacelearning,forexamplerote
memorisationandreproductionoffactualcontent.Baetenetal.(2008)supportthis
techniqueasanintegralpartofconstructivistlearningapproacheswhicharemore
valuedinhighereducationandmetacognitivelearning,and;
4)Integrationintothelearningprocessonwhichtheirperformanceisjudged.
Ontheotherhand,Baetenetal.(2008)discussthenatureoflearningandassessment
processesasunstableconceptsthatcan changeaccording toassessmentmethods.They
compareandcontrasttwostudiesconductedbyGijbels& Dochy(2006)andStruyven(2008)
intermsofstudentpreferencestodeepassessmentapproachesandassessmenttasksthat
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requiredhigher-orderthinkingskils.GulbaharandTinmaz(2006)notealsothatstudentscan
rejectthenotionofproject-basedapproachessuchasportfolioassessmentininitialstages
duetofamiliaritywithtraditionalassessmentmethods,suchasstandardisedtests.Inthe
researchofBaetenetal.(2008)intotheaforementionedstudies,theydiscoveredthatnew
learningenvironmentswerenotnecessarilyconducivetodeep-levellearning.However,their
findingswereorientatedtowardsformativegroupassignments,wheresurface-levellearning
increasedsignificantly.Inotherwords,complextasksandthesoleuseofcolaborative
groupmethodsprovedanobstacletodeeperapproachesoflearning.Thisnecessitatesthe
investigationintoindividuallearningandassessmentpreferences(seeFigure1,Pre-Stage,
StudentFactors:AssessmentPreferences).
Conversely,Gulbahar and Tinmaz・s (2006)research into individuallearning and
motivation found that as courses utilising portfolio assessment progress,motivation
continuestogrow sincestudentsarenotrequiredtoawaitteacherinstructionsbefore
proceeding,and learnerscapitaliseon theopportunity for freedom in their learning
environment.Theinvestigation ofBaeten etal.(2008)intoGijbelsandDorchy・s(2006)
studiesrevealedsomenegativestudentperceptionsofhigher-orderlearningactivitieswhen
participatingincolaborativegroups.However,theyalsofoundthatwhenstudentsunderstood
thatdeeperlearningapproachesandhigher-orderthinkingskilswererequiredtoproduce
desiredlearningoutcomes,studentspreferredtobeassessedbymethodsotherthanteacher-
drivenexamsthemethodmoreacceptedforsurfacelevellearning.Thesolution,putforward
basedontheresearchofBaetenetal.(2008),wastoprovidestudentsanopportunityto
participateincolaborativegroupdiscussionsbasedontheirindividualy-preparedportfolios.
Intermsofreliabilityandvalidityofportfolioassessment,ChangandWu(2012)cited
astudyconductedbyLynchum andPurnawarman(2004)of36colegesanduniversitiesand
concludedthattheestablishmentandrecommendedusageofgradingrubricscouldincrease
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Figure1.TheoreticalmodelofvariablesindeeplevellearningbasedonBiggs,2003
(AscitedinBaetenetal.,2008)
bothassessmentreliabilityandvalidity.Reliabilitycomesunderscrutinywhenrubricsare
inconsistentbothinternalytotheassessoronaparticularitem andexternaly,amongal
assessorsinthecourse,forthatsameitem.ChangandWu(2012)assertthattoincrease
reliability,havingwel-definedscoringcriteriawithintherubricimprovesconsistencyamong
assessors.Validityismoredifficulttodeterminesincecriticalacademicresearchintothe
area of portfolio assessment provides neither significant systematic quantitative nor
qualitativedataoftheinvestigationintoteacherandlearningeffectiveness.Atpresent,most
researchprioritisesstudentandteachernarrativesandhowassessmentmethodsaffecttheir
respectivelearning andteaching.Nonetheless,Chang andWu (2012)citeChang・s(2002)
researchclaimingthathavinglearningobjectivesthatareclear-cutandtransferrableto
portfolioactivities,thatis,componentsoftheportfolio・srubric,improvedthecorrelation
betweenstudent-generatedportfoliocontentsandtheirassessment.Moreover,withadvances
inICTineducation,digitalystorede-portfolioscanbeviewedbymultipleassessorsand
thus,canimproveassessmentvalidity(Changetal.,2012).
Methodology
Primarydatawascolectedfrom fivesophomoreclassesoftheReadingAmericaand
JapancourseintheSpringSemesterof2015,whichusedRPsandastandardisedrubricfor
assessment(seeAppendix1).Departmentalandstudentparticipantapprovalweregained
beforeadministeringthesurveyandgatheringdata.Threeteacherswereresponsiblefor
teachingthefivecourses,whichwerestreamedaccordingtolevel.Ninety-threestudents
completedthesurveyonlineafterreceivingthelinkdirectingthem toaGoogleform where
thebilingualsurveycouldbeaccessed.Studentswerealowed15minutestocompletethe28-
questionsurveyorganisedinfourcategories:1)ReadingandWritingSkils,2)Research
Skils,3)CourseContentand4)CourseDesign,withfourclassescompletingthesurveyin
the14thweek,andoneclassdoingsointhe15th.Studentanswerswerecompletelyanonymous.
SeeAppendix2forthesurveyquestionsusedinthecurrentstudy.
SurveyResultsandDataAnalysis
Selecteddatacolectedfrom thestudentsurveyispresentedbelow togaugestudent
perceptionsinfourmainareas:
A)Thelearner-centred,constructivistcoursemodel,
B)ResearchPortfolios(RPs)asanassessmentmethod,
C)Languageandskilsdevelopment,and
D)Contentknowledgegains.
A)StudentPerceptionsontheLearner-centred,ConstructivistCourseModel
Thefolowingquestionsascertainhowstudentsperceivedthelearner-centred,constructivist
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modelusedinthecoursedesign.InQuestions13and17,students・previousexperiencewith
learner-centredcourseswasestablished.TheresponsestoQuestion13(Figure2)show that
themajorityofstudentshadnothadpreviousexperiencewithstudent-centredcourses,56
outof93students;while37outof93hadhadpreviousexperience.
InQuestion17,studentswereaskedspecificalyiftheyhadbeenassessedinareading
coursewithaportfolio.Figure3showsclearlythat93％ ofsurveytakerswereexperiencing
portfolio-styleassessmentforthefirsttimewhile7％ hadeitherexperienced・something
similar・(5％)orhadexperiencedaportfoliotypeofassessmentmethodinapreviousclass
(2％).
NextinQuestions14and15,studentviewsonthestudent-centrednatureofthecourse
wereobtained.Asastudent-centredcourse,in-classtimewasgeneralyusedforautonomous
worktocompletethethreeRPsforthecourse.Asmanystudentswereunfamiliarwiththe
autonomousnatureofin-classtime,withmanyexperiencingstudent-centredclassesforthe
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Figure2.Question13:PreviousStudent-centredCourseExperience(n＝93)
Q13.Haveyoueverexperiencedastudent-centredcoursebefore?
Figure3.Question17:PreviousPortfolioExperience(n＝93)
Q17.Inpreviousreadingclasses,haveyoucreatedportfoliosfor
assessmentpurposes?
firsttime,the37.6％ ofrespondentschoosingtheneutralresponseisnotsurprisingsince
teacher-centred coursemodelsaremoretypicalthan autonomouslearning onesin the
Japaneseeducationalsystem.Itissurprising,however,thatstudentsagreeingwiththe
statementregardingtheamountoftimegiveninclassforcompletingrequirementswasover
40％,・stronglyagree・(8.6％)and・agree・(32.3％).Though studentsmay nothavebeen
accustomedtothestudent-centredmodel,theseresultsshowthatmanycametoembracethe
moreautonomousapproach.ThesummaryofresponsesforQuestion14canbeviewedin
Figure4.
Question15soughttounderstandhowstudentsfeltregardingthestudent-centredapproach
andtheeffectonmotivationandindependent,orautonomous,learning.Theresponsesare
summarisedinTable1.
Over halfofthe respondents (51.6％)feltthe course motivated them to ・learn
independently・whileoveraquarterofstudents(25.8％)saw thecourseastoolearner-
focusedandwouldhavepreferredamorebalancedapproachbetweenteacher-centredand
student-focusedmodels.Only18students(19.4％)feltthecoursewastoostudent-centred.
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Figure4.Question14:Student-centredCourseandAutonomy(n＝93)
Q14.Asastudent-centredcourse,IwassatisfiedwiththeamountoftimeIhad
inclasstocompletetherequirementsforReadingAmericaandJapan.
Table1.Question15:PerceptionsofStudent-centredCourse(n＝93)
Q15.Consideringyourpersonallearningstyle,whichofthefolowingstatementsdo
you mostagreewith regarding yourmotivation andsatisfaction levelwith the
student-centrednatureofReadingAmericaandJapan?
Statement #ofstudents ％
Ifeltthiscoursewasmorestudent-centredthanI・m usedto. 18 19.4
Ifeltthiscoursemotivatedmetolearnindependently. 48 51.6
Ifeltthiscourseshouldhavebeenmorebalancedbetweenstudent-
centredandteacher-centredapproaches.
24 25.8
Iam morecomfortablewithateacher-focusedcourse. 3 3.2
B)StudentPerceptionsonResearchPortfolios(RPs)asanAssessmentMethod
Question18specificalyaskedstudentsabouttheirperceptionoftheRPasanassessment
methodcomparedtotheuseofstandardised(multiple-choicetype)tests,thetypicalmethodof
evaluationforreadingskilscoursesindepartmentalreadingcourses.TheresultsinTable2
showanoveralpreferenceforRPassessmentovermultiple-choicetestswith60.2％ ofrespon-
dentschoosingtheresearchportfolioastheirpreferredbasisforreadingskilsassessment.
Theaboveresultsareinteresting especialy when considering studentresponsesto
Question6thataskedabouthowchalengingstudentsperceivedtheRPrequirementtofind
authenticmaterialswas.Rating how chalenging thisaspectoftheRP was,students
overwhelminglyvieweditas・extremely・chalenging(49.5％)and・very・chalenging(35.5％).
ThoughstudentsdidnotfeelcompletingtheRPwasaneasytask,theystilpreferreditas
anassessmenttoolovermultiple-choicetesttypetests.ResponsestoQuestion6aredisplayedin
Figure5.
C)StudentPerceptionsonLanguageandSkilsDevelopment
Questions2,3and24askedstudentstoreflectonwhatskilstheyhaddeveloped
throughcompletingRPsoverthesemester.ResponsesaresummarisedinFigures6,7and
8regardingperceivedskilsdevelopmentinreading,writingandresearchmethods,respectively.
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Table2.Question18:AssessmentPreferences(n＝93)
Q18.Whichofthefolowingstatementsdoyoumostagreewithregardingthe
assessmentmethodofyourreadingskils?
Statement #ofstudents ％
Ipreferbeingassessedonthebasisofmultiple-choicetypetests. 22 23.7
Ipreferbeingassessedonthebasisofaresearchportfolio. 56 60.2
Bothmultiple-choicetypetestsandresearchportfoliosareequaly
acceptable.
15 16.1
Figure5.Question6:PerceptionofCourseChalengeLevel(n＝93)
Q6.Howchalengingwastheresearchcomponent(findingrelevantauthentic
materials)ofReadingAmericaandJapan?
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Figure6.Question2:ReadingSkilsDevelopment(n＝93)
Q2.IfeelmyreadingskilsimprovedbytakingReadingAmericaandJapan.
Figure7.Question3:WritingSkilsDevelopment(n＝93)
Q3.IfeelmywritingskilsimprovedbytakingReadingAmericaandJapan.
Figure8.Question24:PerceptionofResearchSkilsDevelopment(n＝93)
Q24.Ibelievemyknowledgeofacademicresearchskilshasimprovedasa
resultoftakingReadingAmericaandJapan.
Studentsoverwhelmingly feltthey had achieved gainsin each skil areasurveyed:
reading,writing,andacademicresearchmethods.Figures6,7and8aresimilarinthat
studentschose・strongly agree・ (averageof9.3％)or・agree・ (averageof56.3％)for
statementsregardingperceivedimprovementineachofthethreeskilareassurveyed.
D)StudentPerceptionsofContentKnowledgeGains
InQuestions22and23,studentswereaskedabouttheirperceivedknowledgegainsin
both Japaneseand American currentaffairs.Asked whetherthey had improved their
knowledgeofJapanesecurrentaffairs,studentsrespondedpositivelywith16.1％ choosing
・stronglyagree・and64.5％ selecting・agree.・TheresultsforQuestion22aredisplayedin
Figure9.Question23askedwhetherstudentshadimprovedtheirknowledgeofAmerican
currentaffairs.ResponsesweresimilartothoseofQuestion22as17.2％ ofstudentschose
・stronglyagree・and65.6％ chose・agree・regardingtheirperceivedknowledgeacquisition.
DataforQuestion23issummarisedinFigure10.
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Figure9.Question22:PerceivedJapanCurrentAffairsKnowledgeAcquisition(n＝93)
Q22.IbelievemyknowledgeofJapanesecurrentaffairshasimprovedasa
resultoftakingReadingAmericaandJapan.
Figure10.Question23:PerceivedUSCurrentAffairsKnowledgeAcquisition(n＝93)
Q23.IbelievemyknowledgeofAmericancurrentaffairshasimprovedasa
resultoftakingReadingAmericaandJapan.
Discussion& FutureDirections
Despitetheresearchers・hypothesisthatstudentsmayhaveheldnegativeperceptions
towardsthestudent-centrednatureofthereadingcourse;infact,from theprimarydata
andanalysis,itisclearthatstudentsweregeneralypositiveabouttheadoptionofRPsinto
theclass.In linewith theliteratureon portfolioadoption asan assessmentmethod,
irrespectiveoftheperceiveddifficultyoftheselectedtopics(constitutionalreform,foreign
aid and naturaldisasters,and women and theworkplace),completion ofRPsalowed
studentstoutilisehigher-orderthinkingskilsastheywererequiredtofindonlinematerials
matchingeachofthetopics.Indoingso,itappearsthatstudentscametounderstandthe
relevanceofgeneratingtheirRPsastheyproceededthrougheachcriteriaoftheassessment
rubric.Additionaly,sinceRPswereanintegralbasisforthewritingcourse,themetacognitive
loadwassharedbetweenthetwocoursesandlanguagelearningskilsofbothacademic
readingandwritingwereenhanced.
Asforfuturecoursemodifications,theresearchers,basedonthispaper・sliterature
review andtheirownobservationsoftheclass,wouldproposethatRPscanserveasa
springboardforboth teacher-studentandstudent-studentcolaboration,forexampleby
addingspeaking,discussion,presentation,orinterview activitiesfordevelopinghigh-order
oralskils.Therefore,theresearchersrecommendthataspeakingassessmentcomponentbe
addedtothecoursesylabusfolowingcompletionofeachRPtofurtherencouragestudent
involvementintheassessmentprocess.
Additionaly,theresearchersareinterestedincontributingfurthertotheliteraturein
thefieldofportfolioassessmentsincetheliteraturereview revealedsomequalitativeand
quantitativegapsintheresearch.Futureresearchpursuitscouldincludediscerningwhether
students・perceivedimprovementsinreading,writingandknowledgegainscanbequantified.
Todoso,apre-testandpost-testrequirementcouldbeaddedtothecoursetodiscover
whetherstudentperceptionsoftheirlearningandknowledgecanbequantified.
Conclusion
Thisshortpaperputsforwardsseveralkeyresultsfromprimaryresearchwhichsurveyed
studentperceptionsregardingtheuseofRPsinasophomore-levelreadingcourse.Though
theresearchersexpectedpossiblenegativefeedbackfrom studentsduetothehighlystudent-
centred,constructivistcoursemodel,surveyresultssupportthefactthatstudentswere
generaly positiveaboutRPsasan assessmentmethod.Theinitialconcernsaboutthe
learner-centrednatureofthecoursethatservedastheimpetusforthispaperwerealeviated
bythepositivesurveyresults.
Althoughtheliteratureonthetopicofportfolioadoptioninhighereducationraised
theoreticalandpedagogicalissueswiththeassessmentmethod,aswelasseveralproblematic
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issuessurroundingportfolioassessment,e.g.reliabilityandvalidity,itappearedthatthe
currentcoursewasabletomitigatethesebyhavingaclearassessmentrubric. Therefore,
itissurmisedthatthroughlearner-centredportfolios,studentsweremorelikelytohave
drawnuponmetacognitiveprocessesbyusinghigherorderlanguagelearningskils. Both
theliteraturereview andtheprimaryresearchofthispapersupporttheuseofRPsfor
assessmentovertraditionaltestingmethodspredominantlybasedonthememorisationof
factsandwhichassessessurfacelevel,lowerorderlanguagelearnerskils.Thoughvery
littlenegativefeedbackwasobservedinthesurveydata,drawingontheliteraturereview
andthediscussionandfuturedirectionssections,theresearchersenvisionfuturecourse
modificationstoincludemorecolaborativeteacher-studentandstudent-studentinteractions
usingstudent-generatedRPsasabasisforfosteringspeakingskils.
Inconclusion,thispaperhasfoundthroughtheanalysisoftheprimarydatathatRP
perceptionsandtheuseofRPsasanassessmentmethodforreadingskilswereoveral
positive.However,duetotheliteratureintheareaofportfoliouseinhighereducation,
recommendationshavebeenputforwardregardinghowcoursedesignimprovementscanbe
accomplished.
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Appendices:
Appendix1)PortfolioAssessmentRubric
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PortfolioAssessment& StudentChecklistforPortfolioOrder& Grading:
ReadingAmericaandJapan
StudentName: Studentnumber: ClassNo.:
Semester1,2015 Submission:(Circle) LATE or METDEADLINE
PORTFOLIOSECTIONputinbelow order&
indicate:title,lettering&/ornumbering)
REQUIREMENT POINTVALUE
1.READING SKILLS(For:Topic#3/Essay#3),
SOURCES:a,b& c
(14)
a.Academic/JournalArticle(notfrom bank)
(SWU Database/PeerreviewedwithAbstract)
1article 2
b.Report(notfrom bank)(Reputableresearch
institute&/orgovernmentorg.w/facts&figures)
1report 2
c.TenInternetArticles(90％ notfrom bank)
Numbered1-10,withnumberedtabs
10articles 10
(1point/article)
2.SELF-STUDYSKILLS(Takenfrom:a,b&c) (4)
d.VocabularyListswithDefinition&/orModel
Sentence(Takenfrom:a,b& c)Eg.Equality
20words&
definitions
2
(1point/10words&
model&/or
definitions)
e.GlossaryTerms& Definitions(Takenfrom:
a,b&c):Glossaryarelargertermsorconcepts
Eg.EqualEmploymentOpportunityLaw
10terms 2
(1point/5terms&
definitions)
3.ACADEMICREFERENCING SKILLS(Taken
from:a,b& c)
(12)
f.Note-taking(Taken from a,b& c)/POINT
FORM:Atleast3sources:Indicatethesourceby
letter&/orinternetarticlenumber.NOTCOPY
& PASTE,USUALLY NOTFULLSENTENCES
10lines 1
g.i)ParaphrasingAND i)In-textreferencing
(Takenfrom a,b& c):
INSTRUCTIONS:
1.COPY & PASTEORIGINALSOURCE,
2.ThenPARAPHRASE THE COPY & PASTE
(FULLSENTENCE),
3.ThenPUT IN-TEXT REFERENCE Eg.(UN,
2015)
14writtensections
(onesentenceormore
& in-textreference)
7
(.5points/copy&
paste,paraphrase&
in-textreference)
h.ReferenceList(Takenfrom a,b& c): 12entries:a,b& c 4
TOTAL:(Portfolio#3:30％) 30POINTS
Appendix2)SelectedSurveyQuestions(translatedtoJapanesebyDaisukeMito,KeioUniversity)
Question2)
2.IfeelmyreadingskilsimprovedbytakingReadingAmericaandJapan.
Stronglyagree.
Agree.
Neutral.
Disagree.
Stronglydisagree.
2.ReadingAmericaandJapanを受講したことで，あなたの読解能力は向上したと思いますか。
非常にそう思う。
そう思う。
どちらとも言えない。
そう思わない。
まったくそう思わない。
Question3)
3.IfeelmywritingskilsimprovedbytakingReadingAmericaandJapan.
Stronglyagree.
Agree.
Neutral.
Disagree.
Stronglydisagree.
3.ReadingAmericaandJapanを受講したことで，あなたの作文能力は向上したと思いますか。
非常にそう思う。
そう思う。
どちらともいえない。
まったくそう思わない。
Question6)
6.Howchalengingwastheresearchcomponent(findingrelevantauthenticmaterials)ofReading
AmericaandJapan?
Extremely.
Very.
Somewhat.
Slightly.
Notatal.
6.ReadingAmericaandJapanにおいて，リサーチの部分（トピックに関連する適切な題材を見つける
こと）はどれぐらい大変でしたか。
かなり大変だった。
とても大変だった。
まあまあ大変だった。
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少し大変だった。
まったく大変ではなかった。
Question13)
13.Haveyoueverexperiencedastudent-centredcoursebefore?
Yes.
No.
13.あなたは今までに，このような学生中心型の授業を受講したことがありますか。
はい。
いいえ。
Question14)
14.Asastudent-centredcourse,IwassatisfiedwiththeamountoftimeIhadinclasstocomplete
therequirementsforReadingAmericaandJapan.
Stronglyagree.
Agree.
Neutral.
Disagree.
Stronglydisagree.
14.ReadingAmericaandJapanの課題を終わらせるために学生中心型の授業で費やした時間に満足して
いますか。
かなり満足している。
満足している。
どちらでもない。
満足していない。
全く満足していない。
Question15)
15.Consideringyourpersonallearningstyle,whichofthefolowingstatementsdoyoumostagree
withregardingyourmotivationandsatisfactionlevelconcerningthestudent-centrednatureof
ReadingAmericaandJapan?
Ifeltthiscoursewasmorestudent-centeredthanI'm usedto.
Ifeltthiscoursemotivatedmetolearnindependently.
Ifeltthiscourseshouldhavebeenmorebalancedbetweenstudent-centeredandteacher-centered
approaches.
Iam morecomfortablewithateacher-focusedcourse.
15.あなたの学習の仕方を考慮すると，以下のコメントのうちどれにもっとも賛成しますか。Reading
AmericaandJapanで実施した学生中心型の授業スタイルについて，モチベーションや満足感のレベルの
点ではどうであったか回答してください。
この授業は今までに慣れているよりも学生中心型であると感じた。
この授業は自学自習するためのモチベーションになったと感じた。
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この授業は学生中心型のやり方と教員中心型のやり方とのバランスをもっととるべきだったと感じた。
もっと教員中心型の授業の方がよかったと思う。
Question17)
17.Inpreviousreadingclasses,haveyoucreatedportfoliosforassessmentpurposes?
Yes.
No.
Somethingsimilar.
17.これまでの読解の授業で，課題としてポートフォリオを作ったことがありますか。
はい。
いいえ。
類似するものを作ったことがある。
Question18)
18.Whichofthefolowingstatementsdoyoumostagreewithregardingtheassessmentmethod
ofyourreadingskils?
Ipreferbeingassessedonthebasisofmultiple-choicetypetests.
Ipreferbeingassessedonthebasisofaresearchportfolio.
Bothmultiple-choicetypetestsandresearchportfoliosareequalyacceptable.
18.以下のコメントの内，どれにもっとも賛成しますか。あなたの読解力の評価方法の点ではどうであった
か回答してください。
複数の選択肢から解答を一つ選ぶテストに基づいて評価を受けるのがよい。
ポートフォリオに基づいて評価を受けるのがよい。
上記のうちのどちらでもよい。
Question22)
22.IbelievemyknowledgeofJapanesecurrentaffairshasimprovedasaresultoftakingReading
AmericaandJapan.
Stronglyagree.
Agree.
Neutral.
Disagree.
Stronglydisagree.
22.ReadingAmericaandJapanを受講した結果，日本で起きている出来事についてのあなたの知識は増
えたと思いますか。
非常にそう思う。
そう思う。
どちらとも言えない。
そう思わない。
まったくそう思わない。
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Question23)
23.Ibelievemy knowledgeofAmerican currentaffairshasimprovedasaresultoftaking
ReadingAmericaandJapan.
Stronglyagree.
Agree.
Neutral.
Disagree.
Stronglydisagree.
23.ReadingAmericaandJapanを受講した結果，アメリカで起きている出来事についてのあなたの知識
は増えたと思いますか。
非常にそう思う。
そう思う。
どちらとも言えない。
そう思わない。
まったくそう思わない。
Question24)
24.IbelievemyknowledgeofacademicresearchskilshasimprovedasaresultoftakingReading
AmericaandJapan.
Stronglyagree.
Agree.
Neutral.
Disagree.
Stronglydisagree.
24.ReadingAmericaandJapanを受講した結果，学術的な調査を行う能力についてのあなたの知識は増
えたと思いますか。
非常にそう思う。
そう思う。
どちらとも言えない。
そう思わない。
まったくそう思わない。
（ジェフリートランブリー 英語コミュニケーケーション学科）
（クリスティーセージ 英語コミュニケーション学科）
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